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'Foreword

On behalf of the National Education Goals Panel, I am pleased to present the 1995 National Education Goals Report, the fifth in
a series of annual reports to measure progress toward the National Education Goals thr sugh the year 2000. The 1995 Goals
Report consists of four documents, the Core Report, the National and State Data Volumes, aad the Executive Summary. The Core
Report focuses on approximately two dozen core indicators to convey to parents, educators, and policymakers how far we are from
achievement of the Goals and what we must do in order to reach our destination. The National and State Data Volumes include
additional comprehensive sets of measures to describe our progress at the national level and the amount of progress that individ-
ual states have made against their own baselines. The fourth document, the Executive Summary, condenses this information and
presents it in a forinat suitable for all audiences.

This year marks the halfway point between 1990, the year thar President Bush and the nation’s Governors established the
National Education Goals, and our target date for achieving them, the year 2000. While the nation and states have made encour-
aging progress in mathematics achievement; participation in Advanced Placement examinations in core areas such as English,
mathematics, science, and history; and early prenatal care, there is still work to be done in other areas.

What must we do to accelerate our progress? One essential step is for schools and families to form strong partnerships to
improve education. This year's Core Report and Executive Summary focus on the essential role that families play in helping to
achieve the National Education Goals and suggest ways in which schools can involve them in partnerships to increase our
chances of reaching our targets. They also highlight promising family involvement practices in several schools that have been
recognized for their programs. The four schools profiled are Katy Elementary School in Katy, Texas; Sarah Scott Middle School in
Terre Haute, Indiana; Booker T. Washington Elementary School in Champaign, llinoir; and Kettering Middle School in Upper
Marlboro, Maryland. These schools were selected as the winners of the 1995 Strong Families, Strong Schools Most Promising
Practices Competition sponsored by Scholastic, Inc., Apple Computer, the U.S. Secretary of Education, and the National Educa-
tion Goals Panel. The students, families, and staff in these schools and communities are to be congratulated o their success.

Sincerely,

Evan Bayh, Chair
(1994-1995)
National Education Goals Panel, and

Governor of Indiana

Governors Members of State Legislators
the Administration -
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Preface

lanning, design, and production of the four documents which comprise the 1995 National Education Goals Report
were the responsibility of Leslie Lawrence and Cynthia Prince, with assistance from Jennifer Ballen and Hyong Yi.

Babette Gutmann, Allison Henderson, and Ann Webber of Westat, Inc., assisted by Justin Boesel, supplied invalu-
able technical assistance and statistical support services. Kelli Hill and Jim Page of Impact Design, Inc., contributed
expertise in graphic design, layout, and report production. Beth Glaspie and Scott Miller of Editorial Experts, Inc.,

provided essential editorial support. Additional graphics were designed by Ogilvy, Adams and Rinehart and by the
National Geographic Society.

Special thanks go to members of the National Education Goals Panel's Working Group for helpful critiques of ear-

lier drafts of the Report, especially members of the Reporting Committee: Patricia Brown, Kim Burdick, William
Christopher, Lori Gremel, Mary Rollefson, and Emily Wurtz.

The 1995 Goals Report would not have been possible without the hard work, thoughtful planning, and careful
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The ai-onal Education Goals

GOAL 1: Ready to Learn
By the year 2000, all children in America will start school ready to learn.
Objectives:

B All children will have access to high-quality and developmentally appropriate
preschool programs that help prepare children for school.

W Every parent in the United States will be a child’s first teacher and devote
time each day to helping such parent’s preschool child learn, and parents will have

access to the training and support parents need.

B Children will receive the nutrition, physical activity experiences, and health care

needed to arrive at school with healthy minds and bodies, and to maintain the mental

alertness necessary to be prepared to learn, and the number of low-birthweight babies
will be significantly reduced through enhanced prenatal health systems.

Goal 2: School Completion
By the year 2000, the high school graduation rate will increase to at least 90 percent.
Objectives:
B The Nation must dramatically reduce its school dropout rate, and 75
percent of the students who do drop out will successfully complete a

high school degree or its equivalent.

B The gap in high school graduation rates between American students from minority
hackgrounds and their non-minority counterparts will be eliminated.




Goal 3: Student Achievement and Citizenship

By the year 2000, all students will leave grades 4, 8, and 12 having demonstrated compe- XF
tency over challenging subject matter including English, mathematics, science, foreign /
languages, civics and government, economics, arts, history, and geography, and every

school in America will ensure that all students learn to use their minds well, so they may

be prepared for responsible citizenship, further learning, and productive employment in ,-P
our Nation’s modern economy.

Obijectives:

B The academic performance of all students at the elementary and secondary level will
increase significantly in every quartile, and the distribution of minority students in each
quartile will more closely reflect the student population as a whole.

B The percentage of all students who demonstrate the ability to reason, solve problems,
apply knowledge, and write and communicate effectively will increase substantially.

® All students will be involved in activities that promote and demonstrate good
citizenship, good health, community service, and personal responsibility.

B All students will have access to physical education and health education to ensure
they are healthy and fit.

B The percentage of all students who are competent in more than one language will
substantially increase.

B All students will be knowledgeable about the diverse cultural heritage of this Nation
and about the world community.

Goal 4: Teacher Education and Professional Development

By the year 2000, the Nation's teaching force will have access to programs for the contin-
ued improvement of their professional skills and the opportunity to acquire the knowledge
and skills needed to instruct and prepare all American students for the

next century.

Objectives:

B All teachers will have access to preservice teacher education and continuing
professional development activities that will provide such teachers with the knowledge
and skills needed to teach to an increasingly diverse student population with a variety
of educational, social, and health needs.

B All teachers will have continuing opportunities to acquire additional knowledge and
skills needed to teach challenging subject matter and to use emerging new methods,
forms of assessment, and technologies.

B States and school districts will create integrated strategies to attract, recruit,
prepare, retrain, and support the continued professional development of teachers,
administrators, and other educators, so that there is a highly talented work force of
professional educators to teach challenging subject matter.

1
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W Partnerships will be established, whenev' ; possible, among local educational agencies,
institutions of higher education, parents, and local labor, business, and professional
associations to provide and support programs for the professional development of
educatots.

Goal 5: Mathematics and Science

By the year 2000, United States students will be first in the world in mathematics and sci-
ence achievement.

Objectives:

M Mathematics and science education, including the metric system of measurement, will
be strengthened throughout the system, especially in the early grades.

B The number of teachers with a substantive background in mathematics and science,
including the metric system of measurement, will increase by 50 percent.

B The number of United States undergraduate and graduate students, especially women
and minorities, who complete degrees in mathematics, science, and engineering will
increase significantly.

Goal 6: Adult Literacy and Lifelong Learning

By the year 2000, every adult American will be literate and will possess the knowledge

and skills necessary to compete in a global economy and exercise the rights and responsi-
bilities of citizenship.

Objectives:

B Every major American business will be involved in strengthening the connection
between education and work.

m All workers will have the opportunity to acquire the knowledge and skills, from basic
to highly technical, needed to adapt to emerging new technologies, work methods, and
markets through public and private educational, vocational, technical, workplace, or
other programs. ‘

B The number of quality programs, including those at libraries, that are designed to serve
more effectively the needs of the growing number of part-time and midcareer students
will increase substantially.

B The proportion of the qualified students, especially minorities, who enter college,
who complete at least two years, and who complete their degree programs will
increase substantially.

W The proportion of college graduates who demonstrate an advanced ability to think
critically, communicate effectively, and solve problems will increase substantially.

B Schools, in implementing comprehensive parent involvement programs, will offer more
adult literacy, parent training and lifelong learning opportunities to improve the ties
between home and school, and enhance parents’ work and home lives.




Goal 7: Safe, Disciplined, and Alcohol- and

Drug-free Schools ), m
By the year 2000, every school in the United States will be free of drugs, violence, and the //‘%,
unauthorized presence of firearms and alcohol and will offer a disciplined environment UUG
conducive to learning.

Objectives: .Y \(‘ﬁ

® Every school will implement a firm and fair policy on use, possession,
and distribution of drugs and alcohol.

W Parents, businesses, governmental and community organizations will work together to
ensure the rights of students to study in a safe and secure environment that is free of
drugs and crime, and that schools provide a healthy environment and are a safe haven

for all children.

® Every local educational agency will develop and implement a policy to ensure that all
schools are free of violence and the unauthorized presence of weapons.

® Every local educational agency will develop a sequential, comprehensive kindergarten
through twelfth grade drug and alcohol prevention education program.

® Drug and alcohol curriculum should be taught as an integral part of sequential,
comprehensive health education.

® Community-based teams should be organized to provide students and teachers with
needed support.

® Every school should work to eliminate sexual harassment.

Goal 8: Parental Participation

By the year 2000, every school will promote partnerships that will increase parental
involvement and participation in promoting the social, emotional, and academic growth

of children. é
Objectives: ‘ P 92}0

® Every State will develop policies to assist local schools and local educational agencies
to establish programs for increasing partnerships that respond to the varying needs of
parents and the home, including parents of children who are disadvantaged or bilingual,
or parents of children with disabilities.

® Every school will actively engage parents and families in a partnership which supports
the academic work of children at home and shared educational decisionmaking
at school.

B Parents and families will help to ensure that schools are adequately supported and will
hold schools and teachers to high standards of accountability.




he 1995 National Edvcation Goals Report represents

the mid-point of an unprecedented national, state,
and community commitment to reform and renew edu-
cation — the achievement of the National Education
Goals. These Goals state that by the year 2000:

1) All children in America will start school ready to
learn.

2) The high school graduation rate will increase to at
least 90 percent.

3) All students will leave Grades 4, 8, and 12 having
demonstrated competency over challenging subject
matter including English, mathematics, science, for-
eign languages, civics and government, economics,
arts, history, and geography, and every school in
America will ensure that all students learn to use
their minds well, so they may be prepared for respon-
sible citizenship, further learning, and productive
employment in our Nation’s modern economy.

4) The Nation’s teaching force will have access to pro-
grams for the continued improvement of their pro-
fessional skills and the opportunity to acquire the
knowledge and skills needed to instruct and prepare
all American students for the next century.

5) United States students will be first in the world in
mathematics and science achievement.

6) Every adult American will be literate and will pos-
sess the knowledge and skills necessary to compete
in a global economy and exercise the rights and
responsibilities of citizenship.

7) Every school in the United States will be free of
drugs, violence, and the unauthorized presence of
firearms and alcohol and will offer a disciplined
environment conducive to learning.

Chpter 1: Introduction

8) Every school will promote partnerships that will
increase parental involvement and participation 3 .
promoting the social, emotional, and acaden.ic
growth of children.

The National Education Goals represent a framework
for improvement — an understanding that a quality edu-
cation can no longer be viewed as an “event” that happens
within four walls, but begins before birth, continues
throughout life, and involves all sectors of the community.

Progress Since the 1989 Summit

This fifth report represents a chance to reflect on
progress made since the 1989 Education Summit and
the adoption of the Goals in 1990. At the national
level, we have made positive strides in many areas,
including the following:

Goal 1 — Ready to Learn:

¢ From 1990 to 1992, the percentage of mothers receiv-
ing prenatal care in the first trimester increased from
76% to 78%. Increases occurred for each racial/eth-
nic group.

¢ The percentage of children born with one or more
health risks decreased from 37% to 35% from 1990 to
1992.

Goal 3 — Student Achievement and Citizenship:

¢ The percentage of 4th and 8th graders who scored at
the Proficient or Advanced levels on the National
Assessment of Educational Progress (NAEP) mathe-
matics assessments increased from 1990 to 1992, For
4th graders, the percentage increased from 13% to
18%, while for 8th graders, the percentage increased
from 20% tu 25%.

A 15
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® Participation rates in the Advanced Placement pro-
gram, though still relatively low, climbed from 1991
to 1995, particularly in core subject areas such as
English, mathematics, science, and history.

® Voter registration and voting, indicators of responsi-
ble citizenship, increased from 1988 to 1992. Among
young voters (18 to 20 years old), registration rates
climbed from 48% to 53%, while voting rates
climbed from 35% to 42%.

Goal 5 — Mathematics and Science:

® The number of undergraduate and graduate science
degrees awarded increased for both men and women
and in each racial/ethnic group from 1990 to 1993.

Goal 6 — Adult Literacy and Lifelong Learning:

¢ More adults reported taking adult education courses

in 1995 than in 1991.

However, in other cases, we have fallen further

behind:
Goal 6 — Adult Literacy and Lifelong Learning:

® Although overall participation in adult education
increased from 1991 to 1995, the gap widened
between adults who have a high school diploma or
less and those who have additional postsecondary
education or technical training.

Goal 7 — Safe, Disciplined, and Alcohol- and
Drug-free Schools:

¢ Overall use of drugs, particularly marijuana, increased
in Grades 8, 10, and 12. From 1991 to 1994, at-
school drug use also increased among 8th and 10th
graders.

® From 1991 to 1994, disapproval of marijuana use
declined among students in Grades 8, 10, and 12.
Eighth and 10th graders’ disapproval of binge drink-
ing also declined.

¢ More 12th graders reported skipping class in 1994
than in 1990.

¢ A larger percentage of public school teachers report-
ed being threatened or injured by a student from their

school in 1994 than in 1991.

¢ From 1991 to 1994, more secondary school teachers
reported that student misbehavior often interfered
with their teaching.

Among the states, there have also »een improve-
ments:

Goal 1 — Ready to Learn:

® Rates of prenatal care in the first trimester improved
in 45 states and the District of Columbia.

® The proportion of young children with disabilities
served by preschool programs increased in 44 states.

Goal 3 — Student Achievement and Citizenship:

® From 1991 to 1995, more than 40 states had an
increase in the number of English, mathematics, and
science Advanced Placement examinations receiving
grades of 3 or higher; more than 30 had an increase in

the number of history examinations receiving grades
of 3 or higher.

Goal 5 — Mathematics and Science:

® The use of calculators in the classroom is a type of
instruction recommended by mathematics education
experts. Between 1990 and 1992, the percentage of
teachers reporting at least weekly calculator use in the
classroom increased in 23 of 34 states.

Goal 6 — Adult Literacy and Lifelong Learning:

® Between 1988 and 1992, voter registration rates
increased in 19 states and the District of Columbia,
and voting rates increased in 31 states and the Dis-
trict of Columbia.

But, there are also areas where the news is not as
encouraging:

Goal 3 — Student Achievement and Citizenship:

® The percentage of 8th graders scoring at the Proficient
or Advanced levels on the NAEP mathematics assess-
ment increased in only 9 states from 1990 to 1992.

Goal 5 — Mathematics and Science:

¢ Only three states came close to the two highest per-

forming countries on an international mathematics
comparison conducted in 1991.
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Goal 7 — Safe, Disciplined, and Alcohol- and
Drug-free Schools:

¢ Between 1991 and 1993, only two states showed a
decrease in overall use of alcohol.

Focusing our attention on “where we are” and how
far we need to go to reach the National Education
Goals, however, is only part of the story. To help states
and communities continue to move forward, the Goals
Panel has created a variety of tools to support Goal
achievement and education reform efforts. '

Serving the States and Communities

Supporting State and Community Development of
Academic Standards and Assessments

There has been commitment among the Goals Panel
members from its inception that academic standards
backed by valid assessments are an important part of
reaching the National Education Goals. Implicit in
Goal 3, Student Achievement and Citizenship, is the
belief that its attainment is dependent on the develop-
ment of rigorous academic standards. The Panel also
believes that the most important venues for the devel-
opment of academic standards and assessments are states
and communities.

To assist states and communities in answering the
question, “What will educational success look like!” the
Panel will undertake the following during the coming
year:

o Develop a description of “world-class” academic stan-
dards. One of the most pressing needs as states and
school districts develop academic standards is to
know what world-class academic standards truly look
like. A resource group will be created to answer the
following questions:

— What do competitor nations expect of their stu-
dents?

— What do high-performance workplaces expect of
entering employees’

— What are the admissions requirements of leading
colleges and universities!

By building on the work of organizations who have
collected information of this type, the Goals Panel
will expand the current base of knowledge on inter-
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national academic standards and make it available to
state and local policymakers and parents.

Focus on assessment and measurement of student
achievement. The Goals Panel will create a resource
group to offer guidance to states and school districts
in examining the issues surrounding assessment and
measurement, as well as suggestions on implementa-
tion. In addition, the Goals Panel will make infor-
mation available to state and local policymakers and
the public, to broaden their understanding of these
often complicated issues.

Provide feedback to states and communities on the
creation of academic standards and assessments.
States and communities that have accepted the diffi-
cult task of developing academic standards and assess-
ments will at some point confront the questions:

— Are these good enough?
— How do they compare to world-class benchmarks?

By offering to provide feedback through a voluntary
“peer-review” process, the Goals Panel will enhance
the efforts of states and communities.

Compile an inventory of Academic Standards-Relat-
ed Activities. The Goals Panel has created an inven-
tory of various organizaticns’ activities related to the
development of academic standards. This inventory
explores the work of 26 organizations in promoting
and strengthening the movement toward the devel-
opment of state academic standards and performance
assessments, and helps to answer the following ques-
tions:

L]
— Who is conducting work concerning world-class
standards’

— Who is developing performance standards and
assessments’

— Who is giving states and local school districts
technical assistance and feedback on their stan-

dards?

— Who is developing comments on content stan-

dards?
— Who is informing educators and the public?

— Who in the business community is involved with
standards’
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Providing Tools to Reach the Goals

The Community Action Toolkit

Created to help answer the question, “What can [ do
at the local level?”” the Toolkit offers an array of materi-
als and information to help communities build broad-
based support and participation in the democratic
process of setting and achieving local education goals —
tools that can add power or accelerate local education
improvement activities.

The Toolkit follows the “Goals Process.” Simply put,
the Goals Process helps communities figure out where
they need and want to go, where they are in relation to
that destination, and what they have to do to get from
one point to the other. Through the Goals Process,
communities set ambitious but realistic targets for edu-
cational improvements, assess their current strengths
and weaknesses, chart a course of aggressive action to
reach their goals, and regularly report back to their con-
stituents about goal achievement.

To do this, the Toolkit contains five guidebooks:

® Guide to Goals and Standards — provides an overview
on the National Education Goals and efforts to create
academic standards.

¢ Community Organizing Guide — details a step-by-step
process to mobilize communities to achieve the
Goals; includes suggestions such as how to create a
leadership team and implement strategies.

® Local Goals Reporting Handbook — describes how to
set up a local accountability process; offers sugges-
tions on the kinds of questions to ask at the local
level to get started.

e Guide to Getting Out Your Message — features infor-
mation to increase the impact of grassroots communi-
cation techniques; includes sample materials such as
news releases, speeches, articles, and public service
announcements.

® Resource Divectory — provides a quick reference guide
"to many organizations and reading marerials that can
support and enrich a community campaign to reach
the National Education Goals or local goals.

Electronic Services

To reach a more extensive audience of researchers,
community leaders, and practitioners, the Goals Panel

has “teamed-up” with three partners who provide ser-
vices through electronic means: the Coalition for Goals
2000, the U.S. Department of Education, and The Daily
Report Card. Users of these services can gather informa-
tion on how much progress is being made toward the
Goals, promising programs being used throughout the
states and communities to reach the Goals, and Goals
Panel initiatives.

Earlier this year, the Goals Panel contracted with the
Caoalition for Goals 2000 to create a customized area on
GoAL LINE, the Coalition's education reform online
network. GOAL LINE was created to increase the scale
and pace of grassroots education reform by enabling per-
sons interested in education to share information and
effective programs with each other. The Panel’s public
presence on GOAL LINE provides that service and
includes such information as facts and information
about the Goals Panel and its role, a publication list, an
interactive area for GOAL LINE subscribers to seek infor-
mation directly from staff, and a news area to inform
users of Goals Panel activities. Many publications are
available directly online and are contained in the Goals
Panel database, allowing users to search Goals Reports
and other Panel documents easily.

In addition, the Goals Panel, in conjunction with the
U.S. Department of Education Online Library,! will be
creating a World Wide Web Home Page. The 1994 and
1995 Goals Reports will be available in 1995, with the
1991, 1992, and 1993 Goals Reports and the Communi-
ty Action Toolkit becoming available in 1996. The
U.S. Department of Education’s Online Library also
offers selected Goals Panel publications as well as a vari-
ety of documents on family involvement and education
research and statistics.

This year the 1994 and 1995 Goals Reports also will
be available on CD-ROM for users of both IBM and
Macintosh computers. The CD-ROM will permit users
to create customized Goals reports by enabling users to
view, search (by state, Goal, or indicator), copy, and
print any portion of the Goals Report, as well as allow
the user to edit text.

Through The Dail 1 Report Card, an online education
newsletrer, the Panel supports the distribution of informa-
tion on how state and local education reforms are pro-
gressing nationwide to help communities find ways to
reach the National Education Goals. Readers include
governors, state legislators, university faculty, school
superintendents, teachers, other school officials, and the
general public.

To et o the Department’s Online Library and the Goals Panel’s publicanions, use the World Wide Web: hup//aww.ed.gov/ or Gopher:

wopher/fropher.ed.gov ICOOH T Hmtatves/goaks/national.
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The 1995 Goals Report

The documents which comprise the 1995 Goals Report
are also tools to serve states and communities. The
National and State Data Volumes provide in-depth infor-
mation on the progress we have made at the national
level and the amount of progress individual states have
made against their own baselines. The Core Report exam-
ines a set of approximately two dozen core indicators and
describes how far we are from our destination. In addi-
tion, the Core Report and the Executive Summary go ore
step further and share ideas on how we can move closer to
Goal achievement. Specifically, they emphasize the
basic, yet vital, role that families play in educating their
children and in ultimately reaching all of the Goals.
They provide examples of what states and communities
are doing to strengthen the link between families and
schools, highlight school-based programs, and provide
contact information.

Beyond 1995

At the mid-point of this decade-long process, we have
seen some success toward Goal achievement, but we also
have seen some failure. In order to sustain our successes,
and to turn around our failures, we need the involvement
of everyone — families, students, educators, business
leaders, policymakers, and other community members.

The tools listed above can assist in creating successes
at the state and community levels by defining what we
mean by “world-class” standards, helping to organize
communities to achieve the Goals, and providing exam-
ples on how to support that critical connection between
the school and the family.

For more information on these documents or online
services, please refer to the Questionnaire at the end of
this document.
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Chapter 2:

How Much Progress Has the
Nation Made?

Amcnc;l's 1995 scorecard, which summarizes
national progress on 25 core education
indicators, is presented on the tollowing pages.
Baseline measures of progress, which appear in
the tirst column, were established as close as
possible to 1990, the year that the National
Education Goals were adopted. These serve as
our starting points. For some of the indicators,
such as student achievement in mathematics
and reading, we hope to increase the baseline to
100% by the year 2000, For others, such as stu-
dent Jdrug and alcohol use, we hope to decrease
the baseline to 0%. The most recent measures
of pertormance for cach indicator appear in the
second column.

The arrows in the third column show our
overall progress on each indicator:

p Arrowsw hich point up\mrd indicate
where we have made significant! progress.

¥  Arrows which point downward indicate
where we have tallen further behind.

Horizontal arrows indicate where we have
seen no discernible change in our perfor-
mance.

(No arrows are shown in cases where we do not
vet have a second data point to determine
whether performance has improved or declined
sinee the baseline.)

Summaries of individual state progress on a
aimilar set of core indicators are presented in

Chapter 4, beginning on page 81. A more
Jetatted guide to reading the information on the
U.S. and state pages appears on page 83. A
broader range of state data measuring progress
toward the eight Goals can be found in Volume

Two: State Data for the 1995 Goals Report.

How Are We Doing?

In five areas, national performance has got-
ten significantly better:

¢ The general health status of

e __:_,\‘,. 2,
the nation’s infants has im- Natlanalperl’o
proved. has lmprava'

areas and { go
e The proportion of preschoolers T
who are regularly read to ard
told stories has increased.

o Mathematics achicvement at Grades 4 and 8
has increased.

o More female students are receiving degrees in
mathematics and science.

e Incidents of threats and injuries to students at
school have declined.,

[n seven areas at the national level there has
been significant decline:

e Reading achicvement at Grade 12 has
decreased.

I this reporr, stemibicance” rutees o stanstcal swmticance and mdicares that the aberved ditferences are not tkely to have oceurred

by e,
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UNITED STATES Uy
m Ready to Learn

" Update -
1. Children’s Heaith Index: Has the U.S. reduced the percentage of infants born with
1 or more health risks? (1990, 1992} 3% 35% 4

‘Progress

2. Immunizations: Hasthe U.S. increased the percentage of 2-year-olds who have
been fully immunized against preventable childhood diseases? (1394} 5%

3. Family-Child Reading and Storytelling: Has the U.S. increased the percentage of
3- to 5-year-olds whose parents read to them or tei} them stories reguiarly? (1993, 1995) 66% 2% ‘

4. Preschool Participation: Has the U.S. reduced the gap in preschoo! participation
between 3- to 5-year-olds from high- and low-income families? (1991, 1995) _ 28 points 27 points ™ -

m School Completion

5. High School Completion: Has the U.S. increasad the percentage of 18- to 24 -year-olds
who have a high school credential? {1990, 1994) 86% 86% -

B TYREI Student Achievement and Citizenship

6. Reading Achievement: Has the U.S. increased the percentage of students
who meet the Goals Panel's performance standard in reading? (1332, 1994} A

* Grade 4 25% 25% -
* Grade 8 28% 28% -
* Grade 12 3% U% |

7. Writing Achievement: Has the U.S. increased the percentage of students who could produce
basic, extended, developed, or elaborated responses to narrative wrmng tasks? (1992)

¢ Grade 4 55%, —
¢ Grade 8 78% —_
¢ Grade 12

8. Mathematics Achievement: Has the U.S. increased the percentage of students

who meet the Goals Panel’s performance standard in mathematics? (1990, 1992) 4

¢ Grade 4 13% 18%

¢ Grade 8 20% 25% ‘
* Grade 12 13% 16% ™ -

9. History Achievement: Has the U.S. increased the percentage of students
who meet the Goals Panel’s performance standard in U.S. history? (1994)

¢ Grade 4 17% —
¢ Grade 8 14% —
¢ Grade 12 1% —

10. Geography Achievement: Has the U.S. increased the percentage of students
who meet the Goals Panel’s performance standard in geography? (1994)

¢ Grade 4 2% —
¢ Grade 8 28% —
¢ Grade 12 21% —

m Teacher Education and Professional Development

11. Teacher Preparation: Hasthe U.S. increased the percentage of secondary school teachers who
held an undergraduate or graduate degree in their main teaching assignment? (1391, 1994) 66% 63% '

12. Teacher Professional Development: Has the U.S. increased the percentage of
teachers reporting that they participated in various in-service or professional development

programs on 1 or more topics since the end of the previous schoo} year? (1994) 85% —
m Mathematics and Science
13. International Mathematics Achievement: Hasthe U.S. improved its standing on U.S. below 5 out —_
international mathematics assessments of 13-year-olds? (1991) of 5 countries
— Data not available. See page 03.for 8 Guide to Reading the U.S. and State See Appendix A for technical notes and sources.
na interpret with caution. Change was not Pages. A Interpret with caution. Data sre undergoing revision.
\ statistically significant. Sae Vo/ume One for additional Nationel Dats. See Appendix A,
LS
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UNITED STATES

14. International Science Achievement: Has the U.S. improved its standing on U.S. below 3 out

s Most
Baseline. Recent:
- .+ Update

. Oveérall- .
-Progress-

international science assessments of 13-year-olds? {1991) of 5 countries
15. Mathematics and Science Degrees: Has the U.S. increased mathematics and science
degrees as a percentage of all degrees awarded to: (1991, 1993} ‘
* all students? 39% 40%
+ minorities (Blacks, Hispanics, American Indians/Alaskan Natives)? 39% 39% -
o females? 35% 36% A
m Adult Literacy and Lifelong Learning
16. Adult Literacy: Hasthe U.S. increased the percentage of adults who
score at or above Level 3 in prose literacy? {1992} 52% —
17. Participation in Aduit Education: Has the U.S. reduced the gap in adult education
participation between adults who have a high school diploma or less, and those who
have additional postsecondary education or technical training? (1991, 1995) 27 points 32 points '

18. Participation in Higher Education: Has the U.S. reduced the gap between
White and Black high schoo! graduates who:
 enroll in coilege? {1990, 1993}

14 points 13 points " -
+ complete-a college degree? (1992, 1994}

16 points 16 points -

Has the U.S. reduced the gap between White and
Hispanic high school graduates who:
« enrol! in coliega? {1990, 1993}

11 points 8 points " -
+ complete a college degree? {1992, 1994) 15 points 18 points " -
BCEZEEA Safe. Discipiined, and Alcohol- and Drug-free Schools
19. Overall Student Drug and Alcohol Use: Hasthe U.S. reduced the percentage
of 10th graders reporting doing the following during the previous year:
« using any illicit drug? (1991, 1994) 24% 3% V
* using alcohoi? {1993, 1994) 63% 54% " -
20. Sale of Drugs at School: Has the U.S. reduced the percentage
of 10th graders reporting that someone offered to sell or give them an '
illegal drug at schooi during the previous year? {1992, 1994) 18% 24%
21. Student and Teacher Victimization: Has the U.S. reduced the percentage
of students and teachers reporting that they were threatened or
injured at school during the previous year? (1991, 1994)
+ 10th grade students 40% 36% 4
« public school teachers 10% 15% '
22. Disruptions in Class by Students: Has the U.S. reduced the percentage
of students and teachers reporting that disruptions often interfere with teaching and learning?
* 10th grade students {1992, 1994) 17% 17% -
« secondary school teachers {1991, 1994) 3% 46%
[T Y  Parental Participation
"
23. Teachers’ Reports of Parent Involvement in School Activities: Has the U.S.
increased the percentage of 8th grade public school students whose teachers reported that
their parents attended parent-teacher conferences? {1992) % —_
24. Principals’ Reports of Parent involvement in School Activities: Has the U.S.
increased the percentage of 8th grade pubfic school students whose principals reported that
their parents participated in policy decisions? (1992) 62% —
25. Parents’ Reports of Their involvement in School Activities: Has the U.S.
increased the percentage of students in Grades 3-12 whose parents reported that they
participated in two or more activities in their child's school during the current school year? {1933) 63% —
— Data not available. Sea page 83 for a Guide to Reading the U.S. and State Sea Volume One for sdditiona! National Data.
ns Interpret with caution. Change was not Pages. Ses Appandix A for tachnical notes and sources.

statistically significent.
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In eight areas, no
significant changes in
national performance

have occurred. s
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* The percentage of secondary school teachers
who hold a degree in their main teaching
assignment has decreased.

e The gap in adult education participation
between adults who have received a high
school diploma or less, and those that have
additional postsecondary education has
increased.

¢ Student drug use has increased.
o The sale of drugs at school has increased.

o Threats and injuries to public school teachers
have increased.

¢ More teachers are reporting that disruptions in
their classroom interfere with their teaching.

In eight areas, no significant changes in
national performance have occurred. We have
made no discernible progress toward:

e ¢ reducing the gap in preschool
participation between rich and
poor;

¢ improving the high school
completion rate;

¢ increasing reading achievement at Grades 4

and 8;

¢ increasing mathematics achievement at

Grade 12;

¢ increasing the number of degrees in mathe-
matics and science awarded to minorities:

¢ reducing the gap in college enrollment and
completion rates between White and minori-
ty students;

¢ reducing the percentage of students who
reported using alcohol; and

¢ reducing student reports of classroom distup-
tions that interfere with their learning.

A more comprehensive picture of “where we
are” at the national leve!l can be found in Vol-
ume One: National Data for the 1995 Goals
Report.

Determining Where We Should Be

The amount of accelerated progress that must
be made if we expect to reach our targets is
explicitly shown in 25 exhibits which follow. In
order to interpret the graphs correctly, the read-
er should take note of the following:

1. For some of the core indicators, baselines
could not be established until 1993 or 1994,
either because data were not collected prior
to that time, or because changes in survey

questions or methodology yielded noncompa-
rable data.

2. Most of the core indicators are not updated
annually. Footnotes on each graph indicate
when data will be collected again.

3. Although this Report includes the most
recent data available, there is sometimes a lag
of several years between the time that data
are collected and the time that they are avail-
able for inclusion in the annual Goals
Report. For example, the most recent birth
certificate data available to construct the
Children’s Health Index for this 1995 Report
were collected in 1992.

4. On each of the bar graphs, a path from the
baseline to the target is represented by a grey
shaded area behind the bars. The grey shad-
ed areas indicate where we should try to push
our performance each year if we expect to
reach the Goal by the end of the decade.
Since progress is seldom perfectly linear, we
should expect some ups and downs from year
to year. What is most important is whether
performance is moving in the right direction
and whether it is within, or is at least
approaching, the grey shaded area.

5. The graphs themselves should be interpreted
with caution. Data are based on representa-
tive national surveys, and changes in perfor-
mance could be attributable to sampling
error. The reader should consult the high-
light box next to each graph to determine
whether the change is statistically significant
and we are confident that real change has
occurred. Further information on sampling
can be found in the technical notes in

Appendix A.
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6. Finally, the achievement levels, as presented
in Exhibits 6, 8, 9, and 10, represent a useful
way of categorizing overall performance on
the National Assessment of Educational
Progress (NAEP). They are also consistent
with the Panel’s efforts to report such perfor-
mance against a high-criterion standard.
However, both the National Assessment
Governing Board and the Commissioner of
the National Center for Education Statistics
(NCES) regard the achievement levels as
developmental; the reader of this Report is
advised to interpret the achievement level
results with caution. In addition, reading
achievement results are based on data previ-
ously released by NCES, and data are under-
going revision. Further information can be
found in the technical notes in Appendix A.

mance. There are no current data collection
plans to allow us to know:

e whether student achievement in history,
geography, science (baseline to be collected
in 1996), and civics and government (base-
line to be collected in 1998) has improved at
Grades 4, 8, and 12;

¢ whether student achievement in writing has
improved at Grades 4 and 8;

e whether student achievement in arts (base-

line to be collected in 1997) has improved at
Grade 8; and

¢ whether the proportion of adults who score at
or above Level 3 in prose literacy has
increased.

D et UL

Tables 7 and 8 at the end of this ~ New comparable state .
chapter provide more details on  data have become .
the data collection schedules at  available in the areas of
both the national and state levels.  immunizations, high .g’j

school completion, 73
teacher education, -3
teacherprofasslanal .
To assist the Goals Panel in davelopmantcénd ¥

Gathering and Using Data for Education
Improvement .
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To ensure that data collection efforts are
appropriate and directed toward filling the must
critical data gaps in our knowledge about our
educational progress, the National Education
Goals Panel created a Data Task Force in late
1994. The purpose of the Task Force was to

State Level

identify and recommend strategies for filling the

data gaps identified in the 1994 Goals Report.

Aware of the costs involved in collecting data
and current budget realities, the Task Force was
asked to examine strategie.. that would:

¢ make creative use of existing data collections;

¢ plan smaller follow-ups to original surveys;
and

¢ extend existing national data collections to
the state level.

Background

At present, lack of comparable state data for
many of the core indicators constrains the
Panel’s ability to provide full progress reports for
individual states. In addition, in many key areas
it cannot be determined whether national per-
formance has improved or fallen further behind,
because at present a second data point does not
exist to compare against our baseline perfor-

providing a more comprehensive  parental mvolvaman B

picture of individual state’s PEIBL s

progress, the Data Task Force rec-

ommended creating two new core indicators
with which to measure progress — for Goal 5,
an indicator to measure how many mathematics
and science degrees are being awarded to
females and minorities, and for Goal 6, an indi-
cator to monitor postsecondary enrollment. In
addition, new comparable state data have
become available in the areas of immunizations,
high school completion, teacher education,
teacher professional development, and parental
involvement.

The Data Task Force also recommended that
NCES do the following to increase our ability to
Mmeasure state progress over time:

¢ expand the National Household Education
Survey (NHES) to the state level to collect
information on family-child reading and sto-
rytelling, preschool participation, adult liter-
acy, adult education participation, and
parental/family participation;




The Goals Panel wil!
establish priorities for .
data collection to fill data
gaps in the coming

months.

® expand NAEP at the state level, especially
for the core subjects of reading, mathematics,
and science, and in Grades 4, 8, and 12; and

¢ conduct a small-scale version of the National
Adult Literacy Suivey (NALS) to measure
progress toward Goal 6.

National Level

At the national level, the Data Task Force
recommended that the National Center for
Education Statistics do the following:

e repeat the Early Childhood
Longitudinal Study (ECLS)
assessment once more before
the year 2000 or soon there-
after on a national sample of
kindergartners to measure
progress over time;

* expand NAEP at the national level to
include at least one assessment of economics
and foreign languages before the year 2000,
and expand NAEP to collect a second data
point in writing, history, geography, science,
civics and government, and the arts to mea-
sure progress toward Goal 3;

¢ conduct a small scale version of the Third
International Mathematics and Science
Study (TIMSS) at the end of the decade to

measure progress toward Goal 5;

® conduct a small-scale version of the NALS to
measure progress toward Goal 6;

e develop, with assistance from institutions of
higher education, a direct collegiate assess-

ment and/or a mechanism to monitor best

practices to measure progress toward Goal 6;
and

e repeat parental participation items recom-
mended by the Goal 8 Resource Group in
other existing or planned surveys so that a
second data point can be collected to mea-
sure progress toward Goal 8.

Next Steps

It is unlikely that all of the recommendations
will be realized. To begin the process of priori-
tizing the recommendations for data collection
— especially those recommendations that
involve NCES — the following questions need
to be addressed:

¢ How important is it to collect nationally rep-
resentative data that allow for state-level esti-
mates’

¢ How can the Goals Panel more effectively
use the Common Core of Data to provide
information for indicators to measure
progress over time! ’

¢ How important is it to get one assessment in
all nine subject areas listed in Goal 37 Is it
more important to focus on a few areas and
get more frequent updates to monitor
progress?

These and other questions will be addressed
by the Panel in the coming months. A list of
priorities for data collection will be provided to

NCES in early 1996.
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Exhibit 1
Children’s Health Index

Percentage’® of infants born in the U.S. with 1 or more
health risks?

100%

The United States was
successful in reducing the

proportion of infants born

with one or more health risks 60%
between 1990 and 1992, from

37% to 35%. This reduction
represents a difference of at

least 64,200 children who 40% - 37% 369, 5o,
were born with a healthier -
startin life.

80%

20%

S 0%
0% . . fL . v—“h
1990 1991 9992 1993 1994 1995 1996 1997 1998 1999 2000

Year Data Collected*

! Percentages are based on the number of births used to calculate the health mdex, not the actual number of
births. See technical notes in Appendix A

2 Risks are late {in third trimester) or no prenatal care, low matemal weight gain (less than 21 pounds), nother
smoked during pregnancy, or mother drank alcohol during pregnancy.

* Data for the Children’s Health Index will be collected annually through the year 2000

Source: Nattonal Center tor Health Statisties and Westar, Inc
This exhubit modies and npdates intormation preseated i the 1994 Goals Repart.

Table 1

Disparities1 (in percentage points) between White and minority infants
born in the U.S. with 1 or more health risks

| The United States was also T ' - Z,m' 2 Chameas .
successful in reducing 1990 Vi AR i
disparities between White American Indian/
and Black infants born with Alaskan Native 14 14 0
one or more health risks. Black 9 7 -2

R —— S — Hispanic _1 _1 0

' Numbers ditfer slightly from data reported m the National Data Volume due to 1oundiny)
This tablo modifies and updatas information presented in the 1994 Goals Repost
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Exhibit 2

Immunizations

Percentage of 2-year-olds' fully immunized against preventable
childhood diseases?

100%
100% ,v
80%
60%
40% -
20%

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000
Year Data Collected*

! Children 19 to 35 months of age.
2 Four doses of diphtheria-tetanus-pertussis vaccine, three doses of polio vaccine, and one dose of measles or
measles/mumps/rubella vaccine.

* Although data on immunizations were collected prior td 1994, the data collection method changed significantly
for the 1994 data collection. Therefore, 1994 is established as the baseline year for inmunizations. These data
will be collected annually through the year 2000.

Seventy-five percent of all
2-year-olds were fully
immunized against
preventable childhood
diseases in 1994.

Source: Centers for Disease Control and Prevention
This exhibit modifies and updates information presented in the 1994 Goals Report.
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Only two-thirds of
preschoolers were read

to or told stories regularly in
1993. By 1995, the proportion
had increased to 72%.

Exhibit 3
Family-Child Reading and Storytelling

Percentage of 3- to 5-year-olds' whose parents? read to them
or tell them stories regularly?

100%
100% v
80%
60%

40%

20%

1990 1291 1992 1993 1994 1995 1996 1997 1998 1999 2000
Year Data Collected*

! Excluding those enrolled in kindergarten.
2 parent or another family member.
3 Response of "read to every day” or "told a story three or more times a week."

* Although data on family-child reading and storyteliing were collected in 1991, the wording of the reading item
changed significantly between the 1991 survey and the 1993 survey. Therefore, 1993 is established as the
baseline year for family-child reading and storytelling. These data will be collected again in 1936, 1998,
and 2000.

Sowce: National Center for Education Statistics and Westat, Inc.
This exhibit updates information presented in the 1994 Goals Report.
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Exhibit 4
Preschool Participation

Disparity (in percentage points) in preschool® participation rates
between 3- to 5-year-olds? from high-income? families and 3- to
5-year-olds from low-income* families
100
In 1991, 45% of 3- to 5-year-
80 olds from low-income
families were enrolied in
preschool programs,
60 compared to 73% of those
from high-income families.
The 28-percentage-point
difference in participation
40 rates had not improved
28 28 —_— by 1995.
. B
20 —
0
1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000

Year Data Collected*

' Includes nursery schools, prekindergarten programs, preschools, daycare centers, and Head Start.
2 Excluding those enrolled in kindergarten.

3 Highincome is defined as family income of $50,000 or more.

* Low income is defined as family income of $10,000 or less.

" Interpret with caution. Change from the baseline was not statistically significant.

* Data on preschool participation wili be collected again in 1996, 1998, and 2000.

Source: Natonal Center for Education Statistics and Westat, Inc.
This exhibit updates infumation presented m the 1994 Goals Report.
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Exhibit 5
High School Completion

Percentage of 18- to 24-year-oids' with a high school credential?

100%

80% —i

In 1990, 86% of 18- to 24-

year-olds had completed a

high school credential. By

1994, the overall completion 60%
rate had not increased.

40%

20%

0% — : —
° 1990 1991 1992 1993 1994 1995 1996 1937 1998 1999 2000
Year Data Collected®

M High schoo! dipioma Alternative credential

! Does not include those still enrolled in high school.
2 Includes traditional high school diploma and alternative credential.

* These data will be collected annually through the year 2000,

Source: National Center for Education Statistics and Management Planning Research Associates, Inc.
This exhibit modifies and updates information presented in the 1994 Goals Report,

Table 2
Disparities1 (in percentage points) between 18- to 24-year-old White and
minority students who completed a high school diploma or an alternative

credential
Disparities in high school .
completion rates between 1990 1994 Change
White and minority students Black 6 7 1ns
did not improve between Hispanic 31 29 -2 ns
1990 and 1994.
— A Numbers differ slightly from data reported in the National Data Volume due to rounding.
" Interpret with caution. Change was not statistically significant.
This table modifies and updates information presciited in the 1334 Goals Report.
oo
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Exhibit 6

Reading Achievement

Percentage of students who met the Goals Panel’s performance
standard’ in reading?
Grade 4

100%

100%

80%

60%

40%

20%

0%

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000
*
Grade 8 Year Data Collectgd 100%

100%

80%

60%

40%

20%

0% 1990 1991 1992 1393 1994 1995 1996 1997 1938 1999

Grade 12 Year Data Collected*

100%

80%

60%

40% ——

20%

0%

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999
Year Data Collected*

! The Goals Panel’s performance standard is “mastery over challenging subject matter” as indicated by
performance at the Proficient or Advanced levels on the National Assessment of Educational Progress (NAEP).
These levels were established by the National Assessment Governing Board (NAGB) and reported by the
National Center for Education Statistics (NCES) in NAEF publications. A more complete description of
the performance standard can be found in Appendix A.

2 |nterpret with caution. Figures are based on data previously released by NCES, and data are undergoing
revision. See Appendix A.

2000

* Student achievement levels in reading were not established until 1992, Data on reading achievement will
be collected again in 1996 and 1998.

In 1992, approximately one-
fourth of 4th and 8th graders
and more than one-third of
12th graders met the Goals
Panel's performance
standard in reading. Reading
achievement remained
unchanged among the 4th
and 8th graders, and
decreased significantly
among 12th graders by 1994.

Q

E l C‘l.\ exhibnt updates wformation presented in the 1994 Goals Repart,

Aruitoxt provided by Eic:

ice: Natonal Center for Education Stansties
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Table 3
GRADE 4 - READING

Disparities (in percentage points) between White and minority students
who met the Goals Panel’s performance standard in reading

_ 1982 - 1984 Chqndc

American Indian/Alaskan Native 16 17 1ns

Black 24 25 ins

Hispanic 18 21 3ns
Disparities (in percentage points) between males and females

1992 1994 - Change

Females > males 6 7 1ns

GRADE 8 - READING

Disparities (in percentage points) between White and minority students
who met the Goals Panel’s performance standard in reading

Disparities in reading
performance between
White and minority students
did not improve between
1992 and 1994.

1992 1994  Change
American Indian/Alaskan Native 16 15 -1 ns
Black 26 26 0
Hispanic 21 21 0

_—J Disparities {in percentage points) between maies and females

1992

1994 Change

Females > males 11 14 3ns

GRADE 12 - READING

Disparities (in percentage points) between White and minority students
who met the Goals Panel’s performance standard in reading

1992 1994 Change
American Indian/Alaskan Native —1 222
Black 27 28 1ns
Hispanic 22 22 0
Disparities (in percentage points) between males and females
1992 1994 Chango‘
Females > males 11 13 -2 N

S Interpret with caution. Change was not statistically significant.
! Sample size is insufficient to permit a reliable estimate.

2 Should be interpreted with caution, since sample size does not allow accurate estimate of sample variability.
This table updates information presented in the 1994 Goals Report.
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Exhibit 7

Writing Achievement

Percentage of students who could produce basic, extended,
developed, or elaborated responses’ to narrative writing tasks

Grade 4 100%
100% s —_— v

80%

60%

40%

20%

0%

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000

*
Grade 8 Year Data Collected 100%

100% — v

80%

60%

40%

20%

0%

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000
Year Data Collected*

! A more complete description of the six-level scalé used to evaluate student writing can be found in
Appendix A.

* Student achievement levels in writing have not been established. This information is from the NAEP Writing
Portfolio Study, and there are no current plans to conduct another study again before the year 2000.

In 1992, over half of 4th
graders and over three-
fourths of 8th graders who
provided narrative papers
could produce basic,
extended, developed, or
elaborated responses to
narrative writing tasks.

Source: Nattonal Center for Education Statistics
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Exhibit 8
Mathematics Achievement

Percentage of students who met the Goals Panel‘s performance
standard' in mathematics

Grade 4 ’ 100%
100%

Q

In 1990, only one nut of every 80%
five students in Grade 8, and

only one out of every eight
students in Grades 4 and 12,
had met the Goals Panel's
performance standard in
mathematics. Mathematics
achievement increased
significantly in 1992 among
4th and 8th graders, but not
among 12th graders.

ERIC®

Aruitoxt provided by Eic:

60%

40%

20% —

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000
*
Grade 8 Yezr Data Collected 100%

100% : 4

80%

60%

40%

20%

0% 1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000
*
Grade 12 Year Data Collected 100%
100%

80%

60%

40%

20%

0%

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000
Year Data Collected*

The Goals Panel’s performance standard is “mastary over challenging subject matter” as indicated by
performance at the Proficient or Advanced levels on the National Assessment of Educational Progress {NAEP).
These levels were established by the National Assessment Governing Board {NAGB) and reported by the
National Center for Education Statistics (NCES) in NAEP publications. A more complete description of

the performance standard can be found in Appendix A.

" Interpret with caution. Change was not statistically significant.

* Data on mathematics achievement will be collected again in 1996.

Source: Natonal Center for Education Statistics
This extubit repeats information presented in the 1994 Goals Report.
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Table 4
GRADE 4 - MATHEMATICS

Disparities {in percentage points) between White and minority students

who met the Goals Panel’s performance standard in mathematics

1990 1992  Change

American Indian/Alaskan Native 12 13 +1 NS
Black 15 20 +5
Hispanic 12 17 +5 "

Disparities (in percentage points') between males and females

1990 1992 Change

Females < males 1 3 +2 NS

GRADE 8 - MATHEMATICS

Disparities {in percentage points) between White and minority students

who met the Goals Panel’s performance standard in mathematics

1990 1992 Change

American Indian/Alaskan Native 15 ' 23 +8 NS
Black 18 29 +11
Hispanic _ 18 24 +6

Disparities (in percentage points) between males and females

1990 1992 Change

Females < males 3 1 -2 NS

GRADE 12 - MATHEMATICS

Between 1990 and 1992,

the gap in mathematics
performance widened
between Hispanic and White
students in Grade 8, and
between Black and White
students in Grades 4 and 8.
As White students moved
ahead, Black and Hispanic

students fell further behind.

Disparities {in percentage points) between White and minority students

who met the Goals Panel’s performance standard in mathematics

1990 1982 Change .

American Indian/Alaskan Native 12 15 +3 ns
Black 14 16 +2 NS
Hispanic 12 13 +1 s

Disparities (in percentage points) between males and females

1990 1992 Change

Fema